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Abstract

Ascross-cultural and developmental psychology intersect to create arelatively new field
of interest, research has been done on children raised in amulti-cultural setting. Third Culture
Kids (TCKs) are those who grow up outside of their parent’ s culture and build relationships with
the multiple culturesthat influence their developmental years (Pollock & Van Reken, 2001).
Their backgrounds are full of transitionsand common concerns in the issues of belonging and
identity (Fail, Thompson, & Walker, 2004, p.319). Steps have been taken to addressthe needs in
preparing TCKsfor college (Wyse, 1998) in practical, emotional, and social spectrums. While
some TCK s successfully adjust to anew environment having gained experience in being
adaptable, others face difficulties in devel oping rel ationships and questions concerning their
identity (Cockburn, 2002). Thisstudy was designed to look for correlations between the pattern
of transitions during childhood and the success in adjustment into college. Participants were
TCKscurrently in college whose parentsworked overseaswith non-profit organizations. |
hypothesi zed that TCKswho had more negative or traumatic experiences intheir transitions
during development years would find it more difficult to adjust into college. Further, | suggested
that those who have had less interaction with American or Canadian peers while growing up and
less support when returning to the North America would have greater trouble in the process of
transition. In addition, | expected those later in the education process will feel more adjusted than
those having recently returned to the US or Canada. While my results supported thefirst
hypothesis, the second two were only partially confirmed. Theimplications of these and
additiona unpredicted findings, including the effects of sex and number of times moved, were

discussed.
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Cultural Trangitions During Childhood and Adjustment to College
Over the past fifty years, the advent of improved transportation, increased means of

international communication, and advanced technol ogy has sparked amultiplication of globa
interaction (Hill, 2006). Along with such globalization, the number of expatriatesraising their
children overseas has grown dramatically (Cockburn, 2002). International schools beganto
emerge in the 1950s, now estimated to be between 1000 and 2000 in number (Heyward, 2002).
With such changesin society emerged anew population of those youngpeople raised in amulti-
cultural setting. They arereferred to a times as “global nomads’ (McCaig, 1992), but more
commonly as Third Culture Kids (TCKSs), aterm coined by John & Ruth Hill Useem (1976).
Pollock & Van Reken (2001, p.19) provide the commonly accepted definition:

“A Third Culture Kid (TCK) is a person who has spent asignificant part of his or her devel opmental

years outside of the parents’ culture. The TCK builds rdationships to all of the cultures, while not

having full ownership of any. Although e ements from each culture are assimilated into the TCK's life

experience, the sense of belonging isin relationship to others of similar background.”

Being raised in multiple culturesbrings both benefits and challenges. TCKsare
influenced by various cultures, both on asuperficial level of language and traditions, and a
deeper level of values and assumptions (Pollock & Van Reken, 2001). Pollock & Van Reken
present four possible relationships someone hasto asurrounding culture. The“foreigners’ look
and think differently from those around them, such as adults moving to anew culture. The
“adopted” look different but think alike, including children growing up in and feeling ownership
of acertain culture, even while having adifferent nationality. The “mirrors’ look alike and think
alike, such the average individual who grows up in the parent’s culture. Finally, the “hidden
immigrants” look like those aroundthem and think differently, such as TCKsreturning to their

parents’ culture, where they may feel foreign (p.53-54). TCKshold distinct relationshipswith
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multiple cultures, a times being more connected to the host culture than to the parents’ culture.
In some contexts what others expect of the TCKS' experience matchesreality, such ashaving a
dissimilar perspective in anewly foreign land. But they may feel frustrated and misunderstood
when expected to be different because of aforeign appearance, despite having completely
adapted to a culture; they may also face inaccurate assumptionsthat they are the same astheir
parents’ culture based on similar appearance (Pollock & Van Reken). Such conflict and mixed
influences of culturescan bring questions and challenges in the devel opment of identity and a
senseof belonging (Fail, Thompson, & Walker, 2004; Pollock & Van Reken, 2001).

In addition to the cross-cultural elements of their upbringing, TCKs share amobile
lifestyle, finding change to be an ironic constant, whether their own family is moving or other
expatriates around them do so (Schaetti & Ramsey, 1999). Such alifestyle can have anumber of
effects. Pollock & Van Reken (2001) describe “rootlessness’ and “restlessness’ (p.121) to be
commonamong adult TCKs. TCKsfind it difficult to answer questions such as “Where are you
from?’ with multiple variables including their parents’ origin, where they were born, the places
they have lived, whererelatives live, their parents' current location, and possiblyadditional
factors playing arole in where they feel at home. Many TCKshave trouble devel oping intimate
relationships, instead maintaining an emotional distance from othersto lessen pain that may
comewith future separation (Carlson, 1997). Even though some adult TCK s face rootl essness,
alienation, and unresolved grief, they also devel op skills for handling changesin locations,
cultures, and relationships (Barringer, 2000). Most find belonging in relationships rather than a
geographical location, and relate best to others like themselves (Fail, 1996).

After growing up through patterns of transition, TCKs may also develop a“migratory

instinct,” expecting to eventually settle down, but feeling restlessand frequently moving once
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again (Pollock & Van Reken, 2001). A previous study showed that 45% of TCKs attended three
or more colleges and some migrated to as many as nine colleges or universities (Useem &
Cottrell, 1994). Scheetti & Ramsey (1999) suggest that many TCKslivein “liminality,” the
intersection of cultural experiencesand identities, which can include ambiguity and uncertainty,
but also offersawider perspective. In one study, none of the 150 college-age TCKs said they
would prefer acareer exclusively in the US, 25% named a different country where they would
appreciate working, and only 7% felt at home in the US, while 74% felt most comfortable with
peoplewho are“internationally oriented” (Useem & Downie, 1976). Thisreflectstheir global
frame of mind, and Useem & Downie observe that they become both “apart of” and “apart
from” their current situation (p. 105). A study comparing expatriate Britishadolescents to their
peersa home showed a higher level of international awareness, international mobility,
flexibility, and respect for others (Lam & Selmer, 2004).

Inthe midst of international mobility comeswhat iscommonly known as*“ culture
shock,” or the effect of being immersed in anew culture, and the stress of adaptation. This often
includes asense of isolation, aloss of friends and status, fear of rejection, lack of identity or role
definition, being out of synchronization with the surrounding environment, and other means of
frustration (Hill, 2006; Westwood, Lawrence, & Paul, 1986). Thistransitory process comes at
different degrees of difficulty for each individual, influenced by previousexperience, available
support, and degree of similarity with the new culture, but iscommonly accepted as part of the
process of adjustment (Westwood, et al., 1986).

Lessfrequently expected is what isknown as “reverse culture shock” or the re-
adjustment to the home culture after living in a foreign environment, which leads to many of the

same difficulties faced when entering aforeign culture (Gaw, 2000; Westwood, et a., 1986).
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Westwood, et a. state that little hasbeen doneto facilitate prepardion for reentry, leading to
difficultiesin social, cultural, political, educational, professional areas. A study on college
studentswho had lived overseas showed that those with high levels of reverse culture shock
reported more personal adjustment and shyness problems, yet wereless likely to seek support
services (Gaw, 2000). It is important for individuals in the midst of the reentry processto find
support through the process of transition and be aware that their expectations may not match
their experience, bringing abetter understanding of reverse culture shock (Gaw, 2000;
Westwood, € a., 1986).

Efforts have been made to facilitate smoother transitions for children and teenagers.
Chapman (2001) discussesthe need for preparation before transitions and reassurance during the
process. It isimportant for the family to maintain continuity and communication, aswell as
finding closure in the process of adjustment (Schaetti & Ramsey, 1999). Wyse (2001) addresses
the mistaken assumptions about returning teenagers expected to feel at home in the US but not
holding the same values astheir peers, emphasizing the need for support upon reentry. Pollock &
Van Reken (2001) highlight the need for healthy closurethrough reconciliation, affirmation,
farewells, and looking forward to the next destination. Transition must in many ways be
recognized as agrieving process, often problematic if left unresolved (Wyse, 2000).

AsTCKsface mobility and questions of belonging, it is important that they receive
needed support during their developmental years, in the process of reentry, and when adjusting to
college. Useem & Downie (1976) suggest that teachers in the US should challenge them
academically to prepare them for their desired future, and at the sametime not let their
uniqueness form abarrier. Because of the increased diversity and international knowledge TCKs

can bring to campus, Stultz (2003) encourages universitiesto welcome and support TCKsasthey
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adapt, adding that there is much more to belearned about them and from them. Fail (1995) states
that, “thishugemulti-talented group of TCKsand adult TCKswarrants further study in order to
help society take advantage of their full potential” (p. 36).

There are anumber of traits and experiences TCKs share, such asthe global perspective
they offer and the various challenges they face. Y et while some TCK s successfully adjust to a
new environment, having gained experience in adaptability, othersface difficulties in developing
relationshipsand questioning their identity (Cockburn, 2002). In thiscontext, one must consider
the various factorsin the lives of TCKsthat may play arole in leading to apositive or negative
transition into college.

TCKsare often divided into four subgroups according to the work in which their parents
are engaged: military, diplomacy, business, and missionary or non-profit work (Useem &
Cottrell, 1993). There are anumber of differences between groups, such asthe level of
acculturation and the amount of exposure to the Western sociocultural normswhile overseas. In
order to remove onevariable | am limiting this study to one subgroup, the “missionary kids’
(MKs), who often have experienced the most integration into a surroundingculture. Within that
group, there are variations in education, amount of time spent overseas, number of moves, and
many other factors. The main focus of this study isto identify the possible correlations between
pattern of transitions during childhood and successin adjustment into college. A similar study on
MKs found the age of reentry into the US to affect the interpersonal distance from others, it
being greater for those returning after the age of 15 (Huff, 2001). Those growing up with 10 or
fewer transitions experienced greater grief upon reentry and lower levels of adjustment to college
than those with 11 or more overseastransitions, possibly because they feel more rooted having

moved lessoften. In addition, greater parental attachment was related to higher levels of college
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adjustment (Huff). Thisillustrates how previous experience and relationshipsaffectaTCK’s
transition into college.

Considering the negative effects of unresolved grief (Wyse, 2000) and the need for
continuity and closure in the process of adjustment (Schaetti & Ramsey, 1999), | hypothesize
that TCKswho have had more negative or traumatic experiences intheir transitionsduring
development yearsfind it moredifficult to adjust to college. Further, | suggest that those who
have had |essinteraction with American/Canadian peerswhile growing up and less support when
returning to the US or Canada have greater trouble in the process of transition and adjustment. In
addition, because many TCKshave devel oped skills for handling changes inlocations, cultures,
and relationships (Barringer, 2000), | expect those further along in the education process to be
more adjusted than those having recently returned to North America, having had more time to
establish relationships, become accustomed to the surrounding culture, and process i ssues of
identityandisolation.

Method
Participants

Participants were 115 college age students who grew up overseas, having lived in over 50
countries. In this sample, 60% of participants were female, and 40% were male. All years of
undergraduate studies were represented, 36.5% were freshmen, 20.9% were sophomores, 19.1%
were juniors, and 23.5% were seniors (see Table 1). The population was limited to Sudents
whose parents worked for anon-profit organization, usually called “missionary kids’ or MKs.
Volunteerswererecruited through various organizations (e.g. such asMu Kappa) that

maintained relationships with MK s and helped forward the request to fill out the survey. In
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addition linkswere posted on websites frequently visited by MKs. Confidentiality was

maintained through anonymity when filling out the survey.

Materials

This survey began with ascreening question to make sure all volunteerswere eligible for
participation. Studentsthen provided some demographic information (see Appendix A),
including age, sex, year in school, parents’ work overseas, number of years overseas, and
number of times moved (see Table 1).

Next participants answered questions from the CernySmith Adjustment Index. Thistool
isused for screening and enhancing cross-cultural adjustment for international workers. It
usually consists of 20 scales, including questions on organi zational, cultural, personal,
psychological, and relational areas of possible distress. In order to assessthe students’ current
adjustment to college, | used the compilation of the following three scales: the Cross-Cultural
Relationships Scale, the Emotional Connections Indicator, and the Supportive Relationships
Scale (see Appendix B). | omitted three questionsthat did not apply to this study. The remaining
27 questionswere rated on aLikert scale of oneto five, higher numbers indicating higher levels
of distress.

Studentsthen answered questions regarding their final transition back to the US (see
Appendix C), recording their age, where they came from, and rating the challenge of saying
goodbyes, moving, finding new friends, adjustingto anew culture, and starting at anew school
(onaLikert scale of oneto five). Thiswas followed by three questionson aLikert scale of one
to four, assessing support during reentry: 1) the amount of time parents spent back in the US at
that time; 2) attendance at areentry seminar and its helpfulness; and 3) the support found in

peerswhile adjusting.
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Tablel
Demographics
Demographic Variable N % Demographic Variable N %
Sex Number of times moved
Male 46 40 1-10 83 722
Female 69 60 11+ 27 235
Y ears overseas
Year in College 0-10 years 34 29.6
Freshman 42 36.5 11+ years 80 69.6
Sophomore 24 20.9
Junior 22 191 Upon return, parents:
Senior 27 235 Stayed overseas 16 139
Back for less than month 18 15.7
Age Back for several months 41 35.7
18 27 235 Moved back 36 31.3
19 31 270
20 22 19.1 Re-entry seminar:
21 18 15.7 Didn’t attend 58 50.4
22 8 7.0 Not helpful 12 104
>22 9 7.8 Somewhat helpful 22 19.1
Very hepful 19 16.5
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Comparison of Scoresfor CSAl Factors
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Source of Distress Mean Std.
Deviation

Missing friends and 321 1181

family

Not feding understood 3.13 1.239

Pressureto kegp in 208 1132

touch with others

Making decisions 2.96 1.226

Loneliness 2.94 1.142

Not fitting in or feding 288 1141

uncomfortable

Fear of failure 2.86 1.235

Discouragement about 282 1125

your spiritual life

Feding depressed or 263 1172

sad

Theneed for avacation  2.58 1.292

Relationship problems 2.52 1.170

Low energy 251 1.202

Male/femalerole 250 1173

expectations

Not honoring 245 1134

commitments

Source of Distress Mean Std.
Deviation

Stressful transitions 244 1121

Social instability 241 1123

Not enough emational 2138 1932

support

Tensionsrelated to 2133 1925

bdief systems

Gettingtoo emotional 2.29 1212

Unredlisticfears 224 1.152

Being disappointed by 224 1117

friends or family

Unfamiliar

surroundings and 2.21 1.142

customs

Theinability tofulfill 218 1033

your needs

Feding guilty 2.07 1.041

Belng suspicious of 197 1,092

others

Difficulty controlling 164 900

anger

Lacking education or 163 932

training
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Studentsthen recalled their five (or less) most recent transition, for each one recording
age, location of departureand arrival, and the amount of time spent in the new location. They
rated the challenges of transitions as seen inthe transition to the US, and for each location
overseas (see Appendix C), rated on aLikert scale of one (never) to five (daily) the amount of
time spent with other expatriate kids, other expatriate adults, national kids/families, and friends
from their parent’s country (e.g. through e-mail).

Procedure

Participants were contacted by e-mail or viainternet web sites, providing alink to an
internet-based survey. They were provided with an explanation of the study at the beginning,
asked to fill out the survey, and thanked upon completion. Datawere analyzed using descriptive
stetisticsincluding correlation, comparison of means, and hierarchical regression analysis.

Results

The mean scoresfor the 27 questions of the CSAI ranged from 1.63 to 3.21 (see Table 2).
The top source of distresswas “missing friends and family,” M = 3.21, SD = 1.181. After that
came “not feeling understood,” M = 3.13, SD = 1.239; “pressure to keep in touch with others,”
M =298, SD = 1.132; “making decisions,” M =2.96, D =1.226; and “loneliness,” M = 2.94,
D = 1.142. These scoresreflect what areas are most difficult for the population being studied.

Toted the effects of previoustransitions, the scores for current level of adjustment were
comparedwith the students' overall ranking of challenge for their latest transition before their
return by calculating bivariate correlations (see Table 4). This showed asignificant positive
correlation, r (105) = .22, p <.05 (r2=.048), suggesting that the higher the perceived challenge of
the previous moves isreflected by higher scores of distress in current adjustment. Of thefive

individual variables that make up the overall challenge, the strongest correlation was in the
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Correlations between Transition Challengesand Current Level of Adjustment

Area of Chalenge

Current Level of Adjustment

Earlier Transtion

Saying goodbyes 219*
Moving .303**
Finding new friends .042
Adjusting to the new culture 157
Starting a a new school 145
Total earlier transition chalenge .220*
Trangition Back
Saying goodbyes 270**
Moving 211*
Finding new friends 122
Adjusting to the new culture .354**
Starting a a new school 170
Total final trandtion chalenge .315**

¥ p<0.01
* p<0.05

Table5
Comparison of Transitions

Challenge of:

Transition Back

Earlier Trangtion

Saying goodbyes

Moving

Finding new friends
Adjusting to a new culture
Starting a a new school

Overadl score

3.75

2.99

3.14

2.82

2.96

15.66

2.90

257

2.59

212

241

12.59
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challenge of moving, r (105) = .30, p <.01 (r2 = .09). The challenge of saying goodbye also had a
significant correlation with the level of adjustment, r (105) = .22, p <.05 (r2 =.048). However, the
latter three variables (the challenges of finding new friends, adjusting to anew culture, and
starting at anew school), did not show significant correlations. Fewer participantsrecorded the
challenges of moves prior to the most recent two, and there were no significantcorrelations to
current adjustment. This may suggest that greater length of time after atransition lessensthe
effects, but thewide variety of ages present and the lack of responses for earlier moves may also
have influenced the results.

The overall rank of challenge for their transition back to the US or Canada also showed a
positive correlation with the current level of adjustment r (112) =.315, p < .01 (r2=.099). The
five aspects of the challenge were then tested for significance in correlation (see Table 4). The
challenge of adjusting to anew culture showed the highest significance, r (112) =.354, p <.01.
The challenge of saying goodbye isalso significant, r (112) =.270, p <.01. Though not as strong
asthe first two, the challenge of moving also had asignificant correlation with the current level
of adjustment, r (112) =.211, p <.05. In each of these cases, the higher ranking of challenge
corresponded with ahigher scorein current distress of adjustment. The remaining two aspects of
transition, finding new friends and a starting at a new school, were not significant. In both the
final and the previoustransitions, the challenges of saying goodbyes and moving appeared to
affect current adjustment, while adjusting back to aWestern culture had amore immediate effect
than the earlier adjustment to aforeign culture. Saying goodbyes and finding new friends were
ranked as most difficult each time. For dl of these factors, the transition back was rated more
challenging than the earlier transition, the overall means being 15.66 and 12.59 respectively (see

Tableb).
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Table6

Correlations between Transition Challengesand Time with Friends fromParents' Country

Time with Friends from Parents’
Transition Back

Country
Saying goodbyes -.032
Moving -.071
Finding new friends -.278**
Adjusting to the new culture -.227*
Starting at a new school -.129
Total transition challenge -.204*
* p<0.05
** p<0.01

The results of having support from others upon return were studied using the analysis of
variance (ANOV A) for the effects of perception of peer support directly after transition tothe
US or Canadaon current adjustment. Contrary to my expectations, there was no significant
difference, F (3, 107) = 1.696, p > .05, showing that variance in peer support did not createa
significant changein level of adjustment. In addition, the parents’ amount of time back inthe US
or Canadawhen the student moved back did not show asignificant difference on current
adjustment, F (3, 107) = .10, p >.05. This does not support the hypothesisthat | ess support upon
return leadsto greater trouble in transition and adjustment. However, asignificant negative
correlation was evident between the amount of time spent with friends from their parents
country before returning to North Americaand the challenge of their transition back to the US or
Canada, r (105) =-.204, p < .05. More specifically, there was anegative correlation between

timewith friends from their parents' country and the challenge of adjusting to the parents
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culture, r (105) = -.227, p <.05, as well asthe challenge of finding new friends, r (105) = -.278, p
< .01 (see Table 6). While there was no significant effect on the current level of adjustment, the
interaction with peersfromtheir parents' culture madetransition lesschallenging. The amounts
of time spent with other expatriates or nationals did not show significant effectson thetransition
or the current level of adjustment.

The current year in college also did not have the expected effect. An ANOV A was used
to compare the mean of current adjustment to the students’ year in school, and found no
significant difference, F (3, 111) = 1.05, p >.05. However, two individual categories of
adjustment did produce asignificant difference. ANOV A showed asignificant difference in the
distressof missing friendsand family, F (3, 111) =3.39, p< .05 (see Table 7), with Tukey's
HSD test showing that seniors had asignificantly lower score than freshmen, p < .05 (see Table
8), reflecting less distress in that area. There was also asignificant difference in the distress of
unfamiliar surroundings and customs, F (3, 108) = 3.30, p <.05, and Tukey’ sHSD test again
confirmed that seniors scored significantly lower than freshmen, p < .05, the score gradualy
decreasing for each year in school (see Table 9). This suggests that while some areas of distress

continue throughout college, these factors do improve.

Table7

Analysis of Variance (ANOVA) for year in school

Demographic Variable  Overall Adjustment Missing friendsand Unfamiliar surroundings
family and customs
Y ear in school F(3,111)=1.05 F(3,111) = 3.39* F (3, 108) = 3.30*

* p<005
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Table8

Tukey HSD Post Hoc Analysis for Mean Differencesin Distress of Missing Friends and Family

Demographic Variable M Freshmen Sophomore Junior Senior
Y ear in school

Freshmen 3.60 - 47 41 .89*
Sophomores 3.13 - -.06 42
Juniors 3.18 - 48
Seniors 2.70 -

* p< 005

Table9

Tukey HSD Post Hoc Analysis for Mean Differencesin Distress of Unfamiliar Surroundings and Customs

Demographic Variable M Freshmen Sophomore Junior Senior
Y ear in school

Freshmen 2.62 - 54 57 .82*
Sophomore 2.08 - .04 .28
Junior 2.05 - 25
Senior 1.80 -

* p<005
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t-tests for Number of Times Moved
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Mean of Current

Missing Friends and

Demographic Variable _ _ Social Instability
Adjustment Family
Number of times moved
t (109) = -15.19** t (109) = -14.74** t (109) = -9.42**
(11 +,0- 10)
_ _ _ Not Feding Stressful
Demographic Variable Fear of Failure o
Understood Transitions
Number of times moved
t (109) = -11.92** t (109) = -13.88** t (106) =-9.41**
(11 +,0- 10)
* p<0.05
** p< 001
Table 11
t-test for Sex
Demographic Variable Mean of Current Adjustment Challenge of Transition Back
Sex t (114) = -12.87** t (111) =-37.01**
* p<0.05

** <001




Cultural Transitions 19

Consistent with the findings of aprevious study (Huff, 2001), those who had experienced
eleven or more earlier transitions, adjusted significantly better than those with ten or fewer
trangtions, t (109) = -15.20, p <.01. The specific aspects of adjustment where those with more
transitionsscoresignificantly lower were thedistresses found in missing friends and family [t
(109) = -14.74, p < .01], social instability [t (109) = -9.02, p < .01], fear of failure[t (109) = -
11.93, p <.05], not feeling understood [t (109) = -13.88, p < .01], and stressful transitions|t
(106) =-9.42, p < .01] (see Table 10). These included the two factors of adjustment (missing
friends and family, and not feeling understood) that were rated highest in the overall mean,
showing experience in adjustment to have an effect on key areas of distress. Not enough
participants returned to the US or Canada under the age of 15 to compare the challenge of re-
entry and adjustment according how old a student was when returning to his or her parents
culture, asdonein earlier studies.

| found another unexpected difference when doing acomparison according to sex, with
males showing better adjustment than females, t (114) =-12.88, p < .01. This difference was also
reflected in the challenge of the transition back to the US or Canada, t (106) = -35.27, p < .01,
femalesagain rating the five aspects of the transition process (saying goodbyes, moving, finding
new friends, adjusting to anew culture, and starting at a new school) as more challenging than
males (see Table 11). This may measure either differences in the actual challenge and level of
adjustment, or possibly adifference between sexesin the recognition and perception thereof.

A series of hierarchical regression analyses were conducted to examine what factors
remained most significant when making other variables constant. This included variables that
earlier showed some significant effect on the current level of adjustment for sudents. Thefirst

step | used to keep the variables of sex and year in college constant, and in the second step |
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added the number of times moved and the number of years overseas. The third step included the
challenge of transition back to the US or Canada, including the challenges of moving, saying
goodbyes, and adjusting to anew culture in that transition, and in the final step | added the
variables of the challenge of the most recent previoustransition, and in that the challenges of
moving and saying goodbyes (see Table 12).

Thefirst step showed R? = .074, p < .05, sex and year in college accounting for 7.4% of
thevariability in adjustment levels. The second step, the number of times moved and the number
of years spent overseas, added asignificant contributionwith R2 change =.062, p < .05, alowing
13.6% predictability. In the third step, when adding the challengesin thetransition back, the
change was even more significant, R2 change =.126, p < .01, accounting for atotal of 26.2% of
variance. The final step, when adding variables from the earlier transition, allowed for another
significant changein predictability, Rz change = .058, p < .05. Thiscombination of factors
accounted for 32.0% of the variability of current levels of adjustment in college, with afinal R =
.58, Rz =.320, p<.05.

This hierarchical regression also determined which individual factors carried the most
weight. Using anew regression analysis, | found that that the variables which ranked the
challenge of adjusting to anew culture upon return and the challenge of moving in the earlier
transition together accounted for 17.6% of the level of adjustment, over half of all the earlier
variables combined. The challenge of adjusting to anew culture upon return produced Rz = .108,
p < .01, and the results of adding the earlier challenge of moving, R2 change=.068, p < .01,
yielded R?2 = .176, F (2, 104) = 10.91, p < .01 (see Figure 1 for the relationship between these

two variablesand current level of adjustment).
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Figurel
Rank of challenges of adjusting to parents’ culture and moving inearlier transition comparedto

currentadjustment.
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Table 12

Summary of Hierarchical Regression Analysisfor VariablesPredicting the Current Level of

Adjustment

Variable B SE B

Step

1 Sex .267 131 .200*
Year in college -.110 .055 -.198*

2 Sex 274 129 .205*
Year in college -.120 .055 =217
Number of times moved -.243 143 -.164

Number of years overseas .260 136 .188
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Table 12 (Continued)
Variable B SE B

3 Sex 149 131 A11
Year in college -114 .053 -.205*
Number of times moved -.216 138 -.146
Number of years overseas .198 130 143
Challenge of saying goodbyes 113 .070 218
Challenge of moving 022 080 042
Challenge of Adjusting to the new culture 205 090 357%
Transition back -024 038 155

4 Sex 149 130 112
Yearin college -.102 .053 -.184
Number of times moved -.199 135 -135
Number of years overseas 215 130 155
Challenge of saying goodbyes .084 074 162
Challenge of moving -.062 .084 -.120
Challenge of adjusting to the new culture 167 .090 .290
Transition back .001 .038 004
Challenge of saying goodbyes .007 .076 014
Challenge of Moving 161 .075 317*

Earlier transition mean -011 022 -.083

Note. R2=.074 for Step 1; A R2=.062 for Step 2; A R2=.126for Step 3; A R2=.058 for Step 4.

* p<0.05
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Discussion

This study examined the adjustment of college student’s into their parents’ culture after
living overseas, and the various factors that affected that adjustment, including previous
transitions, perception of support upon returning to North America, earlier contact with peers,
year in school, sex, and number of times moved. The top source of current distress for studentsis
missing friends and family, soon followed by the pressure to keep in touch with others, which
may reflect the value of relationships regardless of geographical location (Fail, 1996). Thisis
also evident in the ranking of saying goodbyes and finding new friends as the greatest challenges
in both previousand recent transitions. In addition, not feeling understood, oneliness, and not
fitting in or feeling uncomfortable were all in the top ten areas of distress, confirming the
challenge found in establishing an identity and asense of belonging (Fail, Thompson, & Walker,
2004). The challenge of making decisions may reflect the ambiguity and uncertainty that can
accompany the life of “liminality” (Schaetti & Ramsey, 1999), or possibly the restlessness
suggested by Pollock & Van Reken (2001).

Thesignificant correlation between the challenge of recent transitionsand the current
levels of adjustment confirmsthe hypothesisthat previous negative transitions may berelated to
aTCK’sahility to adjust well to college. The same effect was evident in thefinal transition,
showingthe correl ation betweenthe greater challenge found inthetransition and ahigher level
of distressin the current adjustment. The fact that saying goodbyes was a prominent factor in
both the final and previous moves may also provide evidence to support the idea that unresolved
grief can lead to negative effects (Wyse, 2000). In this case, the more difficult goodbyes were,
the more distresswas found in current adjustment. The significance of the challenge of moving

in both recent and previoustransitions could also reflect the need for continuity and closure
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(Schaetti & Ramsey, 1999). Once again, the harder TCKs remembered the moving processto be,
the less well adjusted they scored. While it isdifficult to claim these correlations as direct
evidenceto these specific statements, the overall pattern seemsto support the hypothesis.

Earlier adjustment to aforeign culture did not show asignificant effect on current levels
of distress, while the challenge of adjusting to the Western culture did, which may berelated to
effects of reverse culture shock. Although not predicted in any hypotheses, the TCKsranked the
challenge of transition to the US or Canadahigher in every area, the overall mean for the earlier
transition being 12.59, whilethe transition back was 15.66 (see Table 2). Thiscould be partially
attributed to the | atter transition being more recent or more permanent; however | would suggest
that false expectationsto fit in with their parents’ culture may also play arole. Thisreflectsthe
position of the “hidden immigrant” (Pollock & Van Reken, 2001), who looks similar to those of
the parents’ culture, but after years in another culture has grown to think differently, which may
add to asense of not feeling understood. While family friends and relatives say, “Welcome
home,” under the assumption that their nationality dictatestheir familiarity and sense of
belonging, TCK's have often just left what wastheir “home,” and upon exposure to this new
setting begin realizing that their perspective on their parents country may not be accurate. While
the cultural adjustment is not ranked the most challenging, it shows a noteworthy long-term
effect by having the strongest correlation with current levels of adjustment.

The datado not hold up the hypothesis that |ess support upon return to the US or Canada
leadsto greater trouble in the process of adjustment. It may seem surprising that perception of
support from peers does not have asignificant effect on current adjustment. One possible
explanation isthe limited time frame in the measures of the first three months, a period which

could vary greatly for each individual in amount of mobility and interactionswith others. While
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one student might go immedi ately into college upon return, surrounded by other new freshmen
also in adjustment, another might be interacting with family acquaintancesin aparent’s home
town. The amount of time parents are back in their home country, with some staying overseas
and some permanently moving back, also doesnot significantly affect adjustment. However, this
guestion does not necessarily reflect the amount of support areturning TCK feels from his or her
family. This study does not assess the nature of relationships within the family, an important
factor that could play alarger role than the geographical distance between TCKsand their
parents. Another study suggests that factors of living overseas such as location and number of
different schools attended can influencethe level of parental attachment (Huff, 2001), but more
research is needed to assesstherole of family relationships both overseas and during transitions.
The hypothesisthat |essinteractionwith American/Canadian peers while growing up
would lead to greater trouble in the process of transition and adjustment was partially confirmed.
While no correlation was evident between time spent with peers while growing up and current
level of adjustment, the actual process of transition was affected. Those who had more
interaction with peersfrom their parents’ culture, such asthrough e-mail, recorded alower score
on the challenge of their final transition. More specifically, greater amounts of interaction led to
lower ratings on the challenges of finding new friends and adjusting to anew culture. This
suggeststhat maintaining long-distance relationshipswith the parents’ culture allows TCKsto
stay more connected with current trends and individual relationships. With the current systems of
technol ogy and communication, such interaction ismuch more accessible, and it may be
beneficial for parentsto support such contacts, decreasing isolation and perhaps allowing an

increased ownership of the parents’ culture.




Cultural Transitions 26

Thefinal hypothesis that predictedthose further along inthe education process to be
more adjusted than those having recently returned was not supported with the data. Thestudents
year in college had no significant effect on current level of adjustment. This shows evidence that
the majority of stressors continue throughout college, making it important for theTCKs to
continuereceiving understanding and support, rather than friends and family assuming that after
thefirst year they should be completely adjusted. However, when relating year in collegeto
specific questions, it became evident that there are two areas where seniors find significantly less
distressthan freshmen. These are the distresses that come from missing friends and family and
dealing with unfamiliar surroundingsand customs. Such factorsfall in line with the ideathat
many TCK s have devel oped skills for handling changes in locations, cultures, and relationships
(Barringer, 2000). At the same time, sources of distress such as not feeling understood and
pressure to keep in touch with othersremain substantial throughout college.

The improvement of skills for handling change is also reflected by the comparison of
those who had experienced ten or fewer transition and those who had been through eleven or
more. The group with moretransitions had better scores on adjustment than those with fewer
transitions, similar to Huff’ s (2001) findings. The significant difference in the factors of social
instability, stressful transitions, and fear of failure may indicate an increased sense of security in
the midst of change after having had more experience. The lower scores on not feeling
understood and missing friends and family could be related to agreater ability to quickly
establish new relationships after having done so many times. However, it could also reflect a
learned attempt to maintain an emotional distance from others, in order to lessen pain that may
comewith future separation (Carlson, 1997). The pattern of “rootlessness’ (Pollock & Van

Reken, 2001) could be evident asthey seem accustomed to new place, but lack strong ties.
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In this study women ranked their transition back to the US or Canada as more
challenging than men. They also scored higher on the current level of distressin adjustment
compared to men. Thisdissimilarity was not predicted, but may provide further insight inthe
difference between males and females. This may be related to the tendency for females to seek
social support as acoping mechanism, making the stress of transition more difficult when that
very support isto some degree lost. On the other hand, males’ tendency toward avoidance coping
could fit more easily into the process (Eschenbeck, Kohlmann, & Lohaus, 2007). Further
research would be necessary to draw conclusions, and similar themes such as personality, birth
order, size of family, and nature of family relationships should be taken into account. Such
variables may also account in part for the correlations between the challenges of transitionsand
the current levels of distress.

Thefinal hierarchical regressionanalysisallowed additional examination intowhich
factors carried the most weight in predicting acurrent student’ slevel of adjusting to college. The
effect of how difficult it was for sudentsto adapt to their parents’ culture surpassed the
challenges of saying goodbyes, finding new friends, or entering a new school, an outcome not
earlier predicted. However, those other factors may fit the expectations of the transition process,
while cultura adaptation could be less predicted, illustrating reverse cultureshock, with the
unexpected social and cultural difficulties. In other words, sudents transitioning back to their
parents’ culture might be more prepared to deal with goodbyes and find support in the process of
establishing new rel ationships, while those around them could assume that cultural differences
arenot anissue. Their nationality disguisesthe “hidden immigrant” (Pollock & Van Reken,
2001), which could add to feelings of isolation and missing a former environment they knew as

home.
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Thesecond strong factor for forecasting students adjustment in college seemsto directly
confirmthe hypothesisthat TCKs who have had more negative or traumatic experiences in their
transitionsduring devel opment yearsfind it more difficult to adjust to coll ege. The memory used
to rank the earlier challenge of moving had agreater impact than the more recent challenge of
moving back to the US or Canada. This study does not include any aspects of what made the
process of moving achallenge, therefore making it difficult to draw conclusions about why the
earlier move was more significant. In addition, the later move was ranked as more challenging,
but less consistent with the current level of adjustment. This may suggest that earlier patterns
may have long-reaching effects, even though more recent transitions are more difficult. Further
research is needed to confirm these possibilities and to provide a more complete picture of what
could causethisrelationship.

This study supplements earlier work on the challenges for TCKs in their parents’ country
for college (Fail, et a., 2004; Pollock & Van Reken, 2001), identifying what they rank to be the
highest sources of distress. It also confirms the negative effects of reverse culture shock (Gaw,
2000; Westwood, et al., 1986) that often fail to be recognized. Thisisclosely related to the need
for support in the transition process (Schaetti & Ramsey, 1999), it being especially challenging
for those who have had fewer transitions already (Huff, 2001).

Thefindingsin thisresearch may be in some ways applicable for parents, friends,
communities, and TCKsthemselves. It would be beneficial for parentsto make an effort during
earlier movesto help their children experience asmoother transition, whether that be through
establishing consistency in traditions and family dynamics or ssimply being sure they have
freedom to expresstheir feelings and questions. Because increased contact between TCKsand

peers from their parents’ country leadsto thefinal transition back being less challenging, it could
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also be important for parentsto support and facilitate the maintenance of friendships. Thiscould
be done through e-mail, letters, packages, chat rooms, phone calls, and avariety of other
possibilities, and may play arole in easing the challenge of adapting and finding new friends
upon re-entry.

| would also suggest that seps should be taken to increase awareness and lessen false
expectations about the re-entry process. Well-meaning family, friends, and community
welcoming TCKsto what they do not consider “home,” may be more supportive if they are
previously briefed and given a better view into the TCK’ s perspective. TCKsthemselves could
benefit from understanding the normalcy of feeling foreign in their parents’ culture, while at the
sametime being offered tool s to process the change and take seps to build relationships despite
their differences. In addition, it is important for family and other sources of support to offer
continuing understanding and acceptance throughout the college years, asit is more evident that
many sources of distress remain present.

Further research is needed on the subject of TCKs and their transitions, including
identifying more specific factorsin what makes earlier movesdifficult and testing effective
means of improving them. Differences in personality, the role of relationships within the family,
the type of schools attended during childhood, and other variables also bear further exploration,
aswell as in effective means of counteracting the negative factors discovered. M ore comparisons
between the different groups of TCK's, and between TCKsand other students, would also expand
our understanding of the benefitsand challenges of their mobilelifestyle. Additional studiesof
adult TCKs later inonin life would also reveal moreinformation on thelong-term outcomes of
such alifestyle. Generational differences may be evident according to changes such asthe

increases in resource for global communication and travel. The growing population of TCKshas
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aunique set of resourcesto offer society. Such research could be the foundation for taking steps
to maximizing the potential of individualswho hold aglobal perspective that can bridge gaps on

amultinational level.
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Appendix A
Demographics
Age: Sex: Mde o Female o
Year inCollege:  Firstyear o Sophomore O Junior O Senior O
Mother’ sculture or country: Father’ scultureor country:

Parent’ swork oversess:

O Military

O Diplomat

O Business

O Missionsor Non-profit organization

Number of times moved: Number of yearsoverseas.
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Appendix B

CSAIl Questions

Thinking about where you are now in college, please choose one answer for each of the
followingquestions:

During the past month including

today: Notatall Alittlebit Moderately Quiteabit Extremey

How much have you been distressed by

social instability? © © © © °
How much have you been distressed by o o o o o
missing friends and family?

How much have you been distressed by o o o o o
not honoring commitments?

How much have you been distressed by o o o o o
being disappointed by friends or family?

How much have you been distressed by o o o o o
pressure to keep intouch with others?

How much have you been distressed by o o o o o
low energy?

How much have you been distressed by o o o o o
mal e/femal erol e expectations?

How much have you been distressed by o o o o o
fear of failure?

How much have you been distressed by o o o o o
not fitting in or feeling uncomfortable?

How much have you been distressed by o o o o o
unredlisticfears?

How much have you been distressed by o o o o o
being suspicious of others?

How much have you been distressed by o o o o o
tensions related to belief systems?

How much have you been distressed by o o o o o
londliness?

How much have you been distressed by o o o o o

getting too emotional ?




How much have you been distressed by
feding guilty?

How much have you been distressed by
difficulty controlling anger?

How much have you been distressed by
feding depressed or sad?

How much have you been distressed by
not enough emotional support?

How much have you been distressed by
lacking education or training?

How much have you been distressed by
not fedling understood?

How much have you been distressed by
unfamiliar surroundings and customs?

How much have you been distressed by
stressful transitions?

How much have you been distressed by
the inability to fulfill your needs?

How much have you been distressed by
relationship problems?

How much have you been distressed by
the need for avacation?

How much have you been distressed by
discouragement about your spiritual
life?

How much have you been distressed by
making decisions?

Not at all

A littlebit
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Moderately Quiteabit Extremdy

(0] (0] (0]
(0] (0] (0]
(0] (0] (0]
(0] (0] (0]
(0] (0] (0]
(0] (0] (0]
(0] (0] (0]
(0] (0] (0]
(0] (0] (0]
(0] (0] (0]
(0] (0] (0]
(0] (0] (0]
(0] (0] (0]
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Appendix C
Other Questions

How old were you when you moved back to the US/Canada?

Y ou went from (country) to USA/Canada
Rate the challenge of: easy somewha  moderate difficult very
easy difficult

Saying goodbyes o o o o o
Moving o o o o o
Finding new friends o o o o o
Adjusting to the new culture o o o o o
Starting at anew school o o o o o

For your final transition to the US or Canada:
How long were your parents back in the US or Canada?
o They stayed overseas o They came back for lessthan amonth
o They stayed for several months o They moved back
If you attended are-entry seminar how helpful wasit?
o | didn’t gotoone o I didn'tfind it helpful
o It wassomewhat helpful o It wasvery helpful
During the first three months how much support did you find in your peers while adjusting?
o | didn’t feel supported at all o | found some support
o | felt accepted by some o | found avery close friendship

Thinking backward, how old were you the last time you moved before coming to the
US/Canada?

For Overseas L ocations

If overseas rate how much time you spent with:

never  occasiondly sometimes frequently daily
Other expatriatekids o o o o o
Other expatriate adults o o o o o
National kids/families o o o o o
Friendsfrom parent’s o o o o o

country (e.g. through e-mail)
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Appendix D
Informed Consent Form
About the study: Growing up in other cultures has its benefits and challenges. One key part of
thislifestyle isthe transitions made. Some changes are more difficult than others, but al bring
new experiences into your life. Thisstudy looksinto what makes transitions go smoothly, and
what makes adjustment more difficult. Y our participation by filling out this survey can help us

better understand the process of transition when coming back the US and going into college.

Confidentiality: Results fromthe surveysfilled out for each participant will be used as part of
general datafor gatistical analysis, not on an individual basis. No references to specific

participantswill be used in presentation without consent.

Risk: There are no foreseeable physical risks.

Y ou are of course free to $op your participation at any point in the survey | am doing. If you

have any further questions you can e-mail Emily Hervey at: herveyeg@whitman.edu. If you feel

you have not been treated according to the descriptions in this form, you may contact Rich Jacks

at the psychology department of Whitman College, Walla Walla, WA 99362, (509) 527-5195.

| voluntarily will participate in the study outlined above. | have read all of the above, and
understand that | can stop the survey at any timewithout penalty if | should have any

reservationsonce started.

oYes o No
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